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Differentiated Instruction in the Foreign Language Classroom:Meeting the Diverse Needs of All Learners
Toni Theisen, Loveland, CO

The real voyage of discovery lies not in seeking newlandscapes but in having new eyes. (Petras, 1995)
How can this profound quote by Marcel Proust help all of us metaphoricallyunderstand the powerful relationship of our minds, emotions, and bodies to ourdifferent ways of knowing; the varied paces at which we learn; and the input weneed for motivation and success? As teachers, we continue to search and explorenew ways to design and deliver instruction in order for our students to reach theirlearning potential, starting them from where they are and moving them forward ona learning continuum. But for many students, the traditional approaches to learningseem limiting, and many of them feel frustrated and discouraged. With the adventof studies in cognitive science and brain-based learning research along with thepowerful advancement of technologies, we are beginning to unlock the mysteriesof the human brain and its possibilities. Educational research also enables us tobetter identify learner variables that can affect a student’s performance (Gregory& Chapman, 2002). We are starting to open our “new” eyes.
Our language classrooms are tapestries of the world around us. Students cometo us with varying ability levels, a myriad of language and cultural backgrounds,an abundance of interests, and an assortment of learning profiles. These studentsneed inspiring, engaging lessons that will permit them to reach their highestpotential and meaningful tasks that are relevant both to them and to the world inwhich they live. They desire a supportive learning environment which promotesdiversity, nurtures creativity, acknowledges that they learn at varied rates and indifferent ways, recognizes their strengths, and honors everyone’s work. Thesestudents need variety, choices, challenges, complexity, and opportunities todemonstrate their capabilities. They need to experience differentiated instructionalopportunities (Heacox, 2002).
What is Differentiated Instruction?In a level one Spanish class, students want to find out more about the countrieswhere Spanish is spoken, so the teacher provides a variety of resources(including sample texts, authentic documents, and Internet sites) that studentscan choose from in order to gather more in-depth information. In a level threeSpanish class, students read and create a graphic representation (mind map) ofan Aztec legend. Each student then chooses one other Aztec or Mayan legendto read and study from the four provided by the teacher. Grouped according tothe legend each has chosen, students read and interpret it, then demonstratetheir understanding of the legend and its connection to their own lives bycreating a skit, designing a children’s book, or inventing a product of theirchoice that will be presented to the class.
German II students are studying the weather. The teacher creates seven learningcenters where students can practice various aspects of the weather unit, includinglistening activities, a video clip of a TV weather report, and German weather mapsfrom a newspaper. Students then choose four of the seven centers that best helpthem use the weather unit and complete the activities at their chosen centers.After evaluating students’ progress, the teacher determines that one third of theclass knows the vocabulary, structure and culture for this unit very well and couldeasily perform the appropriate real world functions like helping a friend pack clothesfor a trip to Austria. One third of the class understands most of the unit and hasperformed most of the interpersonal and interpretive tasks with just some difficulty.One third of the class is experiencing a considerable degree of difficulty and needs
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more direct instruction and concrete examples. In orderto provide challenging practice to all, the teacher tiersthree different homework assignments from the bookand ancillaries. Students do the assignment that bestmatches their readiness level.
All of the preceding activities and strategies areexamples of differentiation. Differentiated instruction isa philosophy of teaching and learning which recognizesthat each learner is unique. Rigorous, relevant, complexand flexible, differentiated instruction is a response tothat uniqueness. Consequently, in a differentiatedclassroom, not every student is doing exactly the samething in exactly the same way at exactly the same time.However, differentiated instruction is not merely a set ofstrategies and activities that challenges the learner in avariety of ways, but rather a belief system that proclaimsthat learners—with all their diversity—come to ourclasses with potential ready to be tapped. Differentiationis an effective way for teachers to offer meaningfulinstruction delivered around challenging content anddesigned to meet the needs of students at theirappropriate levels and to help them achieve maximumgrowth (Center for Advanced Student Learning, 2001).

A differentiated classroom offers a variety of learningoptions to tap into different readiness levels, interestsand learning profiles. In a differentiated classroomthe teacher uses (1) a variety of ways for students toexplore curriculum content, (2) a variety of sense-making activities or processes through whichstudents can come to understand or “own”information and ideas, and (3) a variety of optionsthrough which students can demonstrate or exhibitwhat they have learned (Tomlinson, 1995, p. 1).
When differentiated instructional strategies are used,there is more access to learning by more students, moreeffective use of time, and more evidence of motivatedstudents. The art and science of teaching emerge(Tomlinson, 1999).
The Core of Differentiated InstructionIn order to prepare for differentiation, sound teachingprinciples must be honored and a quality curriculum mustbe in place. Applying standards while designing andorganizing instruction, a teacher must be clear on whatall students need to know, understand, and be able todo at the end of the unit. The teacher is familiar withstudent differences that affect the unit and builds onthese differences, making adjustments in the content ofthe unit, the multiple ways students process the content,and the various products they create in order todemonstrate what they have learned. For example, apre-test or a questionnaire can be used to check forprior knowledge of the content, student reflective logscan be examined to check for previous challenges, pastgrades can be used to determine progress and

readiness levels, a multiple intelligences checklist canbe administered to check for varied learning profiles, oran inventory can be taken to determine interests. Toenhance learning for all students, the goals ofdifferentiated instruction include: establishing a balancebetween a student-centered and teacher-facilitatedclassroom, providing opportunities for students to workin a variety of formats, developing instruction aroundthe standards and the “big picture” concept of the unit,designing challenging and respectful tasks for all, andmeeting curriculum standards and requirements whilemaximizing student growth and individual success.Differentiation is based on sound research. It puts thelearning needs of students at the center of instructionaldesign (Tomlinson, 1999).
Differentiating Curricular ElementsDifferentiated instruction usually implies modificationsor variations in response to student needs in one or moreof the following areas: content, process or product.
ContentContent refers to the “input” of the unit: ideas, concepts,information and facts. It is what the student must knowand understand as a result of the lesson. Content isdifferentiated by focusing on the unit’s most relevant andessential components and varying them to meetlearners’ needs by providing them choices. For example,if some students need more time to grasp the essentialskills needed for the unit, the teacher might provide themmore direct instruction, more concrete examples andpractice. Other students may quickly understand theconcepts and need to be challenged by more complexactivities (Berger, 1991).
Content can also be modified by providing a variety oftexts: simpler or more advanced, authentic documentsor adapted ones, electronic or print—or simply a varietyof text types such as brochures, music, film, field trips,guest speakers, Total Physical Response Storytelling,etc. A learning center—a classroom area containing acollection of materials or activities designed to teach,reinforce, or extend a particular concept or skill (Centerfor Advanced Student Learning, 2001)—can be used todifferentiate for content. Learning Centers for ExploringLiterature (Figure 1) is one such example in whichstudents gain background knowledge of a story’s setting,the historical and cultural perspectives in which it takesplace, and the biographical background of the author.
ProcessProcess refers to the ways students make their ownsense of the content or input. Process is the how ofteaching. To modify the process, the teacher can applya variety of flexible grouping strategies such as abilitygrouping, interest grouping, or grouping by learningprofile. Gardner’s Multiple Intelligences Theory1 (Lazear,
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There are six learning centers that will help you gain perspective into the piece of literature that we arereading in class. Examine the choices and visit four of the centers that interest you. Do the assigned activityfor each center you choose, and fill in your self-reflection log. After everyone has completed the centeractivities within the time frame, you will be assigned to groups of three to discuss your findings and how thisbackground knowledge is helping you better understand the piece of literature.

Self-Reflection Log
 As you visit each center, respond to the following in the target language (only for the centers visited).
• Music Center: In three sentences describe how the music of this period sets the mood of the story.Include your impressions of the music and your reactions to the music.
• Film Center: In three sentences explain how this film segment helps you better understand the story.Include your observation of how that segment does or does not reflect the section you have already read.
• History Center: Identify three historical events that took place during this time period and tell how theymight have impacted the author. You may include historical events such as discoveries, major events,famous people, scientific findings, etc. You may also identify other information you found on the Internet.Use a graphic organizer to represent your findings.
• Society Corner: In three sentences describe some of the clothing items and tell how they help youvisualize the setting of the story. Draw one of the clothing items that most impressed you.
• Travel Center: If you were to visit this region, list three places you would go to and tell how they mightinfluence your understanding of the story.
• Biography Center: Select three events in the life of the author and imagine how they may have influencedthis story.

LITERATURESELECTION

FilmCenterThis story has beenadapted to film.Watch the ten-minute segment.

TravelCenterLook at these currenttravel brochures andmaps of the region inwhich the storytook place.

HistoricalCenterExamine the historicaltimeline of this story.Use the Internet to findmore information.

BiographyCenterRead the shortbiography of the author’slife. Explore one of thethree resources.

MusicCenterListen to a piece ofmusic from thesame period oftime.

SocietyCenterLook through thesethree books andexplore the fashionof this timeperiod.

FIGURE 1: Learning Centers for Exploring Literature
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2000), for example, can be used in designing instructionby attending to learners’ different intelligences profiles.For example, in designing a unit around sports activities,a teacher could find reading selections about threedifferent sports. In differentiating based on multipleintelligences theory, one group might practicedemonstrating a sport from the target culture as akinesthetic option, whereas another group couldcollaborate on designing a poster with the rules for thesport as a visual-spatial option. Yet another group coulddevelop a presentation or report on a sport, thus touchingon the verbal-linguistic intelligence (Theisen, 1997).
Process can also be differentiated by modifying thecomplexity or abstractness of tasks and by engagingstudents in critical and creative thinking. Other optionsinclude choice boards /menus, a differentiated strategythat provides options for learners to practice skills, trynew products, and work with a variety of resources asthey learn. The Tic-Tac-Toe menu (Figure 2) is anexample of a skills-based set of practice options fromwhich learners can choose in order to make sense ofthe structure section of a unit on the family. There areopportunities to practice questions, necessary verbs toenhance the topic, or vocabulary to support the unit.The students make three choices according to thecontract. Having the autonomy to select what to do orhow to do it gives them more responsibility andaccountability for their learning because they mustmanage their time and select the options that will help

them reach their full potential. From the teacher’sperspective, the sophistication of menu creation followsa continuum from those that differentiate solely for whenstudents choose to do the tasks to those that providechoices in the what and/or the how (Center for AdvancedStudent Learning, 2001).
ProductA product is the output of the unit or the ways thatstudents demonstrate or exhibit their understanding ofthe content. Both Bloom’s Taxonomy2 (Heacox, 2002)and Gardner’s theory of Multiple Intelligences (Lazear,2000) can be applied to the differentiation of products,providing greater challenge and variety in how studentsshow what they have understood. Possibilities forvarying products include role-plays, multimediapresentations, brochures, plays, songs, graphicorganizers, posters, research papers, essays, newsbroadcasts, varied homework assignments and tests,stories, videos and R.A.F.T. (role, audience, format,topic) writing assignments, etc.
Figure 3, above, illustrates a R.A.F.T assignment, asystem for making sure students understand their roleas writer, their audience, the format of their work, andthe expected content of their writing. It is designedaround unit objectives and standards and also providesan easy, meaningful way to incorporate writing intocontent-area instruction. Practically all R.A.F.T.assignments are written from a viewpoint other than that

Choose one R.A.F.T. assignment. Pick up task sheet from the teacher inorder to complete this writing performance. Use the Internet and othertexts to research information you need to make your work authentic.

ROLE AUDIENCE FORMAT TOPIC

FIGURE 3: R.A.F.T. Assignment

Customer

Hotelemployee
Customer

Parisian realestate agency
Students whowant to studyabroad
Students whostayed with afamily

Hotel employee

Customer

Hotel manager

Prospective renters

Study abroadorganization
Family members

Letter

Reply letter

Complaint

Real estate ad

Application formfor the program
Thank you note

Make a reservationfor several nights.Include all details.
Confirm reservationdetails. Includechanges.
Demandcompensation forproblems and poorservice.
Describe details ofthe apartmentsavailable for rent.
Apply for a rigorousstudy abroadprogram.
Thank the family forthe home stay andtell them about yourreturn trip.

Choose 3 boxes to form a tic-tac-toe. Choose skill activities that willhelp you practice these new concepts.The boxes I chose are # _________, #________, #________Signature ________________ Class ___________ Period ________

1Verb Practice
Exercises 2 & 3 in theworkbook.

2Question Practice
Develop a survey to getinformation aboutnumber of brothers,sisters, etc. Ask 5classmates.

6Verb Practice
Design a quiz using theverbs in this unit.

5Vocabulary Practice
Design a crosswordpuzzle using the familyand quantityvocabulary.

4Question Practice
Create 10 questionsyou might ask someonein order to get detailsabout her/his family.

3Vocabulary Practice
Family tree activity,page 59 in book.

8Verb Practice
Draw a picture torepresent each one ofthe new verbs.

9Verb Practice
Create a song that willhelp you remember thequestion words.

7Vocabulary Practice
Watch the familyvideo clip and docomprehensionexercises 5 & 6.

FIGURE 2: Tic-Tac-Toe Choice Board
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of a student, to an audience other than the teacher, andin a form other than the standard essay. Four keyingredients are included in every R.A.F.T. writingassignment:
R:   Role of Writer (Who are you?)A:   Audience (To whom is this written?)F:   Format (What form will it take?)T:   Topic + strong verb (What is your topic?)

Figure 3 provides samples of writing assignmentsstudents can choose from to demonstrate theirunderstanding of the unit, Traveling in France. Learnersselect one row and create that written “product.” Theteacher can set word limits or decide the format: word-processed, a hand-written card, student choice, etc.

What makes the R.A.F.T. such a popular activity withstudents is the variety and creativity involved. For eachof these writing tasks the same scoring rubric can beused regardless of which row is selected, thus makingit easier for the teacher.
Differentiating for Student TraitsStudents connect better in their learning when theirreadiness level, interests, and/or learning profiles havebeen respected and valued (Gregory & Chapman, 2002).
ReadinessTeachers can differentiate for readiness by tiering orconstructing tasks at varying degrees of difficulty andby making the task more or less familiar or complexbased on the ability level of the learner (see Figure 4). A

Topic: Clothing
Language and Level: French III
Key Concept(s): Students use clothing vocabulary in realworld contexts. They are able to describe in detail, suggestclothing items to friends and customers, persuade others,compare and contrast, and encourage. Students applydifferent social registers for friends and work situations.Students know about the impact of the French fashionindustry and are aware of the styles of clothing in otherFrancophone countries. Students know how to use currency.Students are able to research information about the clothingindustry using the Internet.
Key Understanding: Clothing is a form of expression inmany cultures.

Targeted Standards:COMMUNICATION: Presentational ModeCULTURES: Products and PerspectivesCONNECTIONS: Access to information, Other subject areasCOMPARISONS: Concept of cultureCOMMUNITIES: Within and beyond the school
Background: Students have studied clothing vocabulary anddescriptive adjectives. They can use direct and indirect objectpronouns when identifying clothing. They can persuade,encourage and suggest using commands, conditional, andsubjunctive. Students are aware of the Francophonecountries and are aware of the different styles of clothingand the roles of clothing in the culture and can relate thisinformation to a diversity perspective. They have done avariety of activities and assessments. They have also doneweb quest research activities on the Internet. Therefore,these activities are designed for the readiness level of thestudents.

TIER 1 ASSIGNMENT(Complex and Abstract)
Your group works for a businesstraining institute. Your task is to writetwo role-play scenarios for students touse as a practice when dealing with avariety of customers in a clothing store.You are to set up each scenario andfor each one, write a practiceconversation between a “challenging”client and a vendor. Theseconversations would be used bybusiness school students to practiceappropriate interactions between achallenging client and a vendor. Theconversations should encourage andpersuade. Submit a written copy andbe ready to present one conversation,without notes, as a model for the class.

TIER 2 ASSIGNMENT(Somewhat Complex & Concrete)
Your group comprises the “RulesCommittee” for a high school inMontréal, Canada. You have beenassigned to write a small section of theschool handbook that explains theschool’s dress code.  For this handout,write a brief general statement aboutthe dress policy.  Then write 12 schoolrules discussing the do’s and don’t ofschool dress. Describe the clothes thatare acceptable or those that are not.Turn in a typed copy of the descriptionsand the dress code for publication inthe school handbook.  Also create aposter with the 12 guidelines, and beready to present it to the class.

TIER 3 ASSIGNMENT(Very Concrete)
You work for an ad agency whose jobis to create a mini catalog and a salesad for one of the big department storesin Paris. Using magazine pictures,drawings and/or pictures from theInternet, create a mini-catalog with 12clothing items. You decide on theme,age, or gender group. Describe eachitem using models from previousreadings. Price the item in euros. Typethe descriptions and neatly arrange thecatalog to make it appealing tocustomers. Also create an ad promotingat least two of these items which are onsale. Be creative in your design, andbe ready to present both the catalog andthe ad to the class.

FIGURE 4: Tiered Lesson Plan
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tiered lesson or set of activities is a differentiationstrategy that addresses certain standards, key concepts,and generalizations but allows several pathways forstudents to arrive at an understanding of thesecomponents based on their interests, readiness, orlearning profiles. Tiered assignments focus on the sameessential skills and understandings for all students—but at different levels of complexity, abstractness, andopen-endedness. The tiered assignment in Figure 4demonstrates how a product can be tiered for readiness.After gauging learners’ readiness based on previousactivities, homework assignments, quizzes, and tests,the teacher assigns students to one of three groups thatbest matches their ability level. All three assignmentsare evaluated using the same set of rubrics, thus makingthe assignments equitable and appropriately challengingto all.
InterestsIn order to meet learners’ diverse interests, the teachercan align key understandings of the unit with topics thatintrigue students, encourage investigation, and givethem a choice of products or tasks, including student-designed options. Figure 1, Learning Centers forExploring Literature, demonstrates how content can bedifferentiated by interest. Each of the centers is designedso that students interact with different types of materialsin order to explore and become more knowledgeableabout a piece of literature. Students choose the centersthat most interest them, therefore resulting in a morepersonal connection to the content.
Learning ProfilesA number of variables comprise a student’s learningprofile including the desire to work alone or in groups,preferring hands-on activities over developing logical-sequencing activities such as an outline, learning betterwhen listening over viewing, and demonstrating a strongmusical-rhythmic intelligence. Teachers can addressthese variables and create positive learningenvironments with flexible learning options; a choice ofboth cooperative, independent, and competitive learningexperiences; and modification of the content, process,or product to align with the different learning styles ofthe students in the class (Center for Advanced StudentLearning, 2001, Gregory, G. & Chapman, C. 2002, andTomlinson, C. 1995). In Figure 2, Tic-Tac-Toe, studentvariables are addressed by including visual and musicalactivities as well as logical/mathematical, verbal/linguistic and interpersonal activities among the choices.In Learning Centers for Exploring Literature (Figure 1)students visit four of the six centers in order to explorethe content with a deeper sense of understanding. Herestudents can view, read, respond with a graphicorganizer, or listen to music. When personal learningstyles are addressed and more interests areacknowledged, children begin to flourish, find meaning

in their learning, and want to engage in the process(Sizer, 1999).
Challenges of Differentiated InstructionDifferentiated instruction is a new way to look at eachstudent as a truly unique individual whose talents, gifts,and abilities are important contributions to society. Forthis reason, it does require additional planning time inthe beginning. Some teachers comment thatdifferentiation takes too much time and, with so muchto do in classrooms today, it is just much easier to haveeverybody doing the same thing (Willard-Holt, 1994).Other obstacles that hinder the implementation ofdifferentiated instruction include colleagues and parentswho may not understand why all learners are not doingthe same thing at the same time in the classroom. Somemay see the practice as being unfair and giving privilegesand advantages to certain groups.
Moving towards the implementation of the philosophyof differentiation is a long-term change process whichcan be prepared for by examining the research andcollecting anecdotal evidence from teachers who areimplementing it (Tomlinson, 2000). Even thoughdifferentiating instruction does require some additionaltime and planning in the beginning, there are strategiesfor facilitating the effort.• First, form partnerships and cohort groups withcolleagues. Do a book study and/or try actionresearch. These strategies offer participantsopportunities to learn and apply new ideas in aprofessional, supportive setting. They promote anarena in which to problem-solve as a group,construct knowledge through research, and interactwith new materials (Tomlinson & Allan, 2000).• Another strategy for implementing differentiatedinstruction is by beginning to try one new strategyat a time. Start small and remember that it is notnecessary to differentiate every unit and everylesson. Design two possible products based onstudents’ interests or learning profiles to use as thefinal assessment of a unit. Find three different kindsof ancillary materials at varying challenge levels, anddecide which students will do which assignmentbased on past performance in the classroom. For aliterature discussion, create a series of questionsto ask students based on Bloom’s Taxonomy. Forexample, have some questions that ask for facts,some that ask for comprehension or analysis, andsome that ask for evaluation of the piece. Engageall learners by choosing students at differentreadiness levels to respond to the different types ofquestions. Soon patterns emerge and differentiationbecomes easier and more apparent.• Inform administrators and parents aboutdifferentiation and invite them to observe or help.
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• When organizing a differentiated lesson, reflect onthese questions:— What are the key concepts that every studentmust know, understand, and be able to do?— What is being differentiated? (the content, theprocess, the product)— How is this lesson being differentiated?(readiness, interests, learning profile)— Why is this lesson being differentiated?(motivation, access, efficiency)
As one sees the results of all students learning to theirfull potential, it becomes harder and harder to turn backto a “one-size-fits-all” perspective. A sense of calm,accomplishment, and joy from any student is one of thegreatest gifts for a teacher.
ConclusionWhen it comes to teaching, one size does not fit all.Students have different backgrounds, a range of abilitylevels, a variety of learning profiles, and an abundanceof needs. By responding to these needs with a soundphilosophy of differentiation, teachers have moreauthentic interactions with their students, and studentsare able to experience opportunities that will help them

reach their potential. Differentiation puts students at thecenter of teaching and learning. It is a common-sense,as well as research-based, approach to meeting thediverse needs of learners while promoting equity andexcellence. It promotes a curriculum centered on criticalthinking and acknowledges the uniqueness of eachlearner. As Emma Goldman (Petras, 1995), said, “Noone has yet realized the wealth of sympathy, thekindness and generosity hidden in the soul of a child.The effort of every true education should be to unlockthat treasure.”
1 Gardner contends that there are several intelligences orways of knowing besides the two that are most frequentlyrepresented in traditional educational settings: verbal/linguistic and mathematical/logical. The others includeintrapersonal, interpersonal, visual/spatial, body/kinesthetic,and musical/rhythmic.
2 Bloom created a taxonomy for categorizing the level ofabstraction of tasks that commonly occur in educationalsettings. From less abstract to more, categories areknowledge, comprehension, application, analysis,synthesis, and evaluation.

Differentiate What?Content—The input of the unitProcess—How learners make sense of the contentProduct—How learners demonstrate what they’ve learned
Differentiate Why?Readiness—Students don’t all learn/progress at the same rateInterests—Learners, like teachers, have different interestsLearning Profiles—Students vary in how they best learn and interact with knowledge

1. Reflect on your past practices in the classroom as they relate to the information in the chart above. Identifyways in which you are already differentiating.2. Choose a lesson to examine by using two columns on a sheet of paper. In the left column indicate currentstrategies and activities. In the right-hand column, brainstorm how you could change or rearrange some ofthose activities and/or strategies in order to differentiate the lesson.3. Develop a proposal for a school or departmental book study on differentiated instruction. Include a rationaleand goals for the book study. Examine what you would include, what outcomes you would expect and thesupport you need to reach the group’s goals. Present this document to an administrator and see what happens.4. Brainstorm a problem in your classrooms or school that might be solved by using differentiated instruction.After stating the problem, elaborate on what you need to do to respond to it. Explore how you might gatherevidence of success and what you might reflect upon in order to improve the next time.

For Reflection



8

LOTE Center for Educator Development
Southwest Educational Development Laboratory
211 East 7th Street
Austin, Texas 78701-3281
http://www.sedl.org/loteced

NON-PROFIT ORG.
U.S. POSTAGE PD.

AUSTIN, TEXAS
PERMIT NO. 314

ReferencesBerger, S. (1991). Differentiating curriculum for gifted students. Reston, VA.: ERIC Clearinghouse on Handicappedand Gifted Children. (ERIC ED342175)
Center for Advanced Student Learning. (2001). C.A.S.L. Cache: A collection of tools and templates to differentiateinstruction, Centennial BOCES: Author.
Gregory, G. & Chapman, C. (2002). Differentiated instructional strategies: One size does not fit all. ThousandOaks, CA: Corwin Press, Inc.
Heacox, D. (2002). Differentiating instruction in the regular classroom: How to reach and teach all learners, grades3-12. Minneapolis, MN: Free Spirit Publishing Co.
Lazear, D. (2000). The intelligent curriculum: Using MI to develop your students’ full potential. Tucson, AZ: ZephyrPress.
Petras, K. (1995). The whole world book of quotations. New York, NY: Addison-Wesley.
Sizer, T. (1999). No two are quite alike. Educational Leadership 57(1) 6-11.
Theisen, T. (1997). Exploring multiple intelligences: Respecting the diversity of learning. In R. DiDonato, (Ed.)Building Community Through Language Learning, (pp. 1-20). Lincolnwood, IL: National Textbook Company
Tomlinson, C. (1995). Differentiating instruction for advanced learners in the mixed-ability middle school classroom.Reston, VA.: ERIC Clearinghouse on Handicapped and Gifted Children. (ERIC ED389141).
Tomlinson, C. (1999). The differentiated classroom: Responding to the needs of all learners. Alexandria, VA:Association for Supervision and Curriculum Development.
Tomlinson, C. & Allan, S. (2000). Leadership for differentiating schools and classrooms. Alexandria, VA: Associationfor Supervision and Curriculum Development.
Willard-Holt, C. (1994). Strategies for individualized instruction in regular classrooms. Roeper Review 17 (1) 43-46.


